This study investigated the ways in which: (1) gender affects the balance of home and school life among teachers of young children; and (2) the balance of home and school life affects teachers' notion of professional commitment. Data were gathered trrough the observation of three experienced kindergarten teachers, one male and two fenviie. Observations were subsequently related to ideas about professionalism from the literature on women and work and on professionalism in teaching. Findings indicated that home affected work and vice versa. Effects were both day-to-day and long-term, with long-term effects being more significant to the teachers. 
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teachers, one male and two female, and by relating the observations to ideas about professionalism from the literatures on women and work, and on professionalism in teaching.
FRAMEWORK FOR THE STUDY
Recent research on teaching has produced important insights about how teachers themselves view their own work and careers (1) . This approach has stimulated new appreciation for how gender, and especially female gender, affects indiv:duals' views of teaching. Earlier, more critical views of the effects of gender on teaching (2) have given way to newer, more complimentary views of women as teachers of young children.
This has happened even though the "facts" about women have not changed much in the last twenty years. Women still form the majority of teachers, especially in elementary and early childhood education. And for various reasons they still show marked tendencies to interrupt or limit their teaching careers (3) . The interruptions are especially noticeable in early childhood education, and actually characterize even the small minority of males who teach this age-group as well (4) .
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But recent research on women and teaching has interpreted the interruptions in new, more positive ways than before.
No longer are they considered automatic evidence of "lack of commitment" to teaching. On the contrary: they may signify positive efforts to integrate home and school, or the personal and professional. When studied case by case, female teachers with interrupted careets often express strong commitment to teaching, even when they happen not be employed at a particular moment in time (5) .
But does this way of construing interruptions apply to men as well as wonen? Earlier analyses of teachers portrayed male teachers as feeling trapped, and female ones as lacking commitment (6) . Newer analyses have really revised only the female part of this equation. Little attempt has been made to compare male and ferule teachers directly, using revised ideas of professionalism from the scholarship on women in education.
This study addressed this ambiguity by comparing haw the competing demands of home and school were resolved in the life of three highly experienced kindergarten teachers, one male and two female. Using ethnographic techniques, but not full-scale ethnography, the study investigated these teachers' commitment to working with young children over the course of their teaching careers. In particular it explored haw pressures and expectations from personal life affected work life, and vice versa.
The relationships between home an:: school, in turn, helped reveal the kind of professional commitment held by these teachers; or more precise- METHODS AND DATA SOURCES
The study used three early childhood teachers--Randy, Louise, and Janice--each chosen for the following qualities: (1) Each was highly experienced (10 years or more in teaching, mostly with young children (2) Each had experienced at least one substantial interruytion to his or her work (minimum interruption = one year); (3) Each made an articulate informant about his or her personal and professional history, and about the circumstances of teaching. (4) Not all three were of the same sex.
Three teachers who met these criteria were found through word-ofmouth nominations, and led to individuals who were typical of teachers on Qualities #1 and #2, but with higher educational attainments than most teachers in their community. Although this fact may have made them more committed than usual, it probably made them rather articulate as well, and therefore skilled as research informants.
The teachers were observed with a combination of participant observation, open-ended interviews, and occasional telephone conversations. Mbst of these interviews took place over lunch hour at the teachers' schools; but occasionally they happened at a local restaurant, and on one occasion in a teacher's home. Data for the study, then, consisted of field notes from school visits, transcripts and notes of interviews, and field notes from lunch conversations. In all, about 300 pages of information accumuiated about the teachers, representing about 100 hours of contact time with them. When interviews were not taped, notes from the interview were rewrittgqi and elaborated within a few hours after the interview. Quotations in these cases were approximations of the teachers' words, rather than exact reproductions.
As notes and interviews accumulated, both authors coded and classif'ed them so as to reveal evidence about the balance of home and school, and about the consequent nature of the teachers' commitment to early education. The method of constant comparison was used in this part of the analysis in order to arrive at sensible, valid categories within the body of data itself (7) . Each author classified the results in this way indeperdently, bur then collaborated with the other to achieve a stable conDoes Home Hinder Professional Commitment? 5 sensus for interpreting the results. As this consensus emerged, the results were also compared to other published literature on teachers' commitment to teaching.
RESULTS
For all three teachers, home affected work, and vice versa. In doing so he ignored the majority of the children, who were having "free play" in various other parts of the room. The "free play" children were considerably more active, interactive, and full of conversation, compared to the craft table children. Presumably Randy was =king sure that the craft table activity wert smoothly; but in doing so he missed out on most of the social events fcr Lhat part of the morning.
(Week 2, pp. 6-7) (8)
As the semester went on, though, Randy became more consistently responsive to the children.
Today Randy took the kids outdoors for free play. The children had a good time swinging, climbing, and sliding on the Major changes outside work help account for the changes fal Randy's behavior.
First, just before the beginning of the study, Randy had divarced from his wife. This event forced him to refinance his house, and to lose daily contact with his teenage daughter, who had always supported his commitment to early childhood education--"and she used to even visit my class," he said. Second, his son had recently been arrested for minor theft; and Randy took two days off from teaching early in the study in order to go to court about this problem. And third, early in the time of the study, Randy's (aging) mother sold her house and moved into a retirement home. As the geographically closest child, Randy was heavily involved after school in making the arrangements for this move. "I'm caught in the middle, as they say," he said, meaning that he had responsibilities for relatives both older and younger than himself. Compared to Randy and Louise, Janice approached teaching in a generally more structured way, and she often therefore found it hard to do all of tie planning and preparation that she thought was necessary.
She continued to struggle to plan thoroughly, though, because she said, "I wouldn't be able to live with myself if I didn't do it Light" (Week 5, p. 24).
She frequently talked about feeling hardpressed for time, especially after she gave birth to her first child.
Janice said that before aaving a child, her marriage "had been much more egalitarian, and we each went our own way."
Now, though, she cannot plan anything for an evening "unless In Janice s (implicit) opinion, too much spillover usually occurs between home and school, and teachers have to work at minimizing it.
Janice herself took pains to keep home and teaching separate: as the study progressed, she became more strict about when she was willing to be interviewed, and more cautious about the information she disclosed. Implicit in these efforts, though, was a recognition of the power of Janice's job to "take over" her personal life.
Louise had allowed the line between personal life and her job to become quite blurred. When she lacked time during the week, she often suggested that parents of her students call her on the weekend. She did not mind being "a neutral person that parents can talk to about family problems" (Week 5, p. 19). She reported shopping for school food and supplies at the same time that she did her own shopping; she said she pre- In spite of this belief, though, Randy's actions did not suggest such a :lean separation.
As pointed out below, too, Randy's first wife and children influenced his motivation to teach, both positively and negatively. Like many c_her teachers, personal circumstances also caused extended work interruptions for Randy, Janice, and Louise. But the interraptions had complex effects on the teachers' professional selves.
In some ways all three of the teachers' maintained commitment to teaching anyway, as Biklen observed. But to some extent, too, their commitment seemed to wax and wane in response to events outside themselves.
Janice and Louise, for example, each interrupted teaching to bear children. But the effect of the interruption differed for the two women.
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-15 -Janice emphasized repeatedly that "having children made no difference to my coming into this field"; but Louise emphasized almost as repeatedly that "my children made early education seem more urgent and important."
Randy left teaching for one year to start a small sporting goods store.
At the time, his action implied lack of interest in early education. But he was back teaching kindergarten again a year later, even though tis store prospered economically. "I missed the kids," he said simply.
Internalized commitment to teaching seemed to exist among these three teachers, then, but it did so in the midst of other, competing goals and commitments. The other commitments could be considered either "internal" or "external" to the individual teachers, depending on how they were viewed. From either perspective, though, they affected teachers' priorities, and therefore also the teachers' commitment to teaching.
CONCLUSIONS AND SIGNIFICANCE
These results suggest several conclusions about professionalism and the relation of home and work in early childhood education. First, personal life and teaching can affect each other not only among women, but among men as well--or at least among some individuals of both sexes. Like Janice, Louise, and Randy, individual teachers establish a variety of relationships between home and school, even if the relationship amounts to seeking a "divorce" of one from the other, as Janice tended to do.
Among women, Spencer (9) has already shown the variety that spillovers between home and school can take. This study confirms that variety, but also suggests that spillovers are not confined to women. For the two female teachers, though, influence worked more explicitly in both directions, both from school to home and vice versa. Like
Randy, Janice and Louise also reported emotional support from family members--Janice from her spouse, and Louise from watching her son grow up.
But both women also filled many evening and weekends with people, materials, or activities related to their daily teaching. The line between home and school, and between friends and colleaguqs, seemed more unclear for Janice and Louise, than for Randy.
This pattern confirms, but also qualifies, previous research showing stress or "role overload" among women who combine thorough work com-T.nent with other family responsibilities (10) . Like that previous research, this study found the women's lives very full of responsibilites, and indeed verging on being overly full. But this study also found the man's life full of responsibilities, and in its own way overly full as What differed for the two genders here was not the existence of overload, but its sources and signs.
Third, in addition to blurring gender differences about the relations of home and work, this study found evidence of the stable, internalized commitment to teaching that Biklen (11) previously described in Biklen's idea of internalized commitment may therefore be right, but also in need of qualification. It seems in particular that role overload may foster both a socially traditional and a revised fore ..)f commitment at the same time, at least in early childhood education. It may trigger an "old" or traditional separation of work and family; but it may also stimulate a "new" internalized commitment, one freed from the need for continuous, physical presence in the workplace. In early education, women and men may live with these conflicting notions of professionalism at the same time.
